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Abstract:The purpose of this research was to reveal empirical model of student well-being in State Junior High School students. The method used was
causal relationship study. Data obtained were from the respondents amounted to 151 students, 8th grade spread over 5 Junior Secondary Schools
around Malang. The sample were 13 to 14-years-old, maleamounted to 62 students (41, 05%), and female amounted to 89 students (58.94%). Fifteen
indicators used in the study were matched to the student well-being model using confirmatory factor analysis (CFA) and continued with AMOS Structural
Equation Modeling (SEM) version 20. Instruments used in the form of questionnaire.The model on student well-being was based on variableof school
climate, parenting styles, students' academic motivation, and emotional regulation. The analysis results confirmed that x? = 97.448, df = 80, p = 0.09, GFI
index = 0.925, CFI = 0.976, RMSEA = 0.038, which means the null hypothesis is accepted or the proposed model is acceptable. The result of data
analysis shows that students' academic motivation is significantly influenced by school climate, parenting styles significantly affect academic motivation,
school climate significantly affect student well-being, school climate does not affect student's emotional regulation, parenting styles is significantly
influenced by emotional regulation, academic motivation does not significantly affect student well-being, academic motivation significantly affect the
emotional regulation, emotional regulation does not significantly affect the student well-being, and parenting styles significantly affect student well-being.
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1. INTRODUCTION

THE concept of student well-being in three decades is being
studied more in positive psychology perspective. Positive
psychology is the science of well-being that seeks universal
truths by promoting human development and life satisfaction
[1], emphasizing its historical roots and its pioneers [2].
Huebner et al., view that subjective well-being in children and
adolescents can be identified from global life satisfaction,
positive affect and negative affect [3], [4]. Global life
satisfaction involves students' assessment of life in the family
and school. Furthermore Huebner et al. Constructs and
analyzes the scale of The Student Life Satisfaction Scale
(SLSS) [3], [4], [5]. Engels et al. [6] said that student
participation in the classroom has a positive effect on well-
being. Student well-being in this research is identified from the
positive affect and negative affect that students have.

2.THEORETICAL REVIEW

Schools and families are also proposed in the global life
satisfaction model of students on the concepts of McCullough
and Huebner which later it was developed intoMultidimentional
Students' Life Satisfaction Scale (MSLSS) [7], [5]. Huebner et
al. Initiate the five domains MSLSS, including life satisfaction
such as family, friends, school, self, and living environtment.
Opdennaker and Van Damme [8] found a significant positive
effect between the high focus on discipline and proficiency in
subjects towards well-being, but this only occurs in high-
achievement-motivated students. The strong influence of the
family on well-being is revealed by other findings [9], [10], [11]
examining social context, positive support from school climate
and family. Families that provide support to children are
positively correlated with child motivation [12], [13], as well as

* Dr. Hj. Durrotunnisa, M.Si.,, Doctoral Students Postgraduate,
Universitas Negeri Malang, and Lecturer Guidance and Counseling,
University of Tadulako Palu, Indonesia, 94118, PH 081243612752, E-
mail durrotunnisas.1401139@students.um.ac.id and
durrotunnisafkip@gmail.com

Prof. Dr. Marthen Pali, M.Psi., Professor of educational Psychology,
University of Pelita Harapan, Surabaya, Indonesia, PH 081332043144,
E-mail:marthen.pali@uph.edu
Dr. H. Adi Atmoko, M.Si.,
Universitas Negeri Malang,
mail:adias-65@yahoo.co.id.

Doctor
Indonesia,

of Educational Psychology,
PH. 082232744094, E-

teacher support positively correlated with student motivation
[14], [13]. Some problems related to student well-being of
students occur in Indonesia, especially in Malang. The initial
study found that in the Junior High School 16 of Malang city,
students were given homework by mathematics teachers to 6
pages without preceding the explanation of the material from
the teacher. This causes students to complain about the
problem to parents so that it affects the report of a group of
parents to the minister of education, M. Nuh [15]. This case
indicates the problem of student inconvenience caused by the
teacher, the importance of mastering the regulation of student
emotions, academic motivation that must be built, not handling
the problem of discomfort by the school, and the lack of
parental communication with the teacher and school.
Opdennaker and Van damme [8] identify that pupils, the class,
and school level are predictors well-being. Engels et al. [6]
identifies well-being, and it arrives at significant findings that
well-being students are identified by the school atmosphere,
contact with teachers, classroom and school involvement,
school regulation and infrastructure. Class atmosphere that is
less comfortable experienced by students in SMP 24, because
of the fat class with 38 students in each class. This condition
causes 62% of students to feel disturbed by the noisy and dirty
class atmosphere, thus disrupting their learning activities [16].
Purpose of the Study was concrete goals of research that
need to be studied based on the above description, this study
is aimed at testing the major research hypothesis about fit of
the empirical model of student well-being.

3. METHOD

Population and Sample

The population of the research was 7.660 the students of VIII
graders from 26 State Junior High School in Malang. Research
sampling is based on two stage cluster random sampling
according to the category of the school areas and the high-low
group category [17], the low category amounted 76 of
students and the high category amounted 75 of students. This
number is quite representative considering the model has only
5 constructs with 15 indicators, where the minimum sample for
5 constructs is 100 (Hair Jr et al., 2014). All respondents were
students of VIII graders coming from 5 different State Junior
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High School. The number of samples used in this study were
155 students, however only 151 students data can be
processed.

Instrument and Validation

The measurement instruments of student well-being, school
climate, academic motivation and emotion regulation were
used in this study were prepared by the researchers based on
theoretical and adaptation studies on several instruments that
have been validated and meet the standard. The instrument
are presented in a questionaire. The instruments that have
been validation test by 6 Doctorate and Professors in
Psychology and Counseling Guidance. In the instrument test,
the researcher submitted 113 items as a whole in the form of a
statement. The answers were scored using a 4-point Likert
scale; always (4), often (3), sometimes (2), never (1).

TABLE 1.
VALIDITY AND RELIABILITY RESULTS OF CONFIRMATORY
ANALYSIS

Constructs Construct Validity Alpha Cronbach (a) and

(in GFI) Composit Reliability (CR)
School Climate 0.912 a=0.759, CR=0.74
Parenting 0.943 a =0.730, CR= 0.66
Academic Motivation 0.935 a=0.765, CR=0.72
Emotion Regulation 0.899 a=0.722, CR=0.68

Student WeII-Being 0.961 a=0.715, CR=0.69

4. RESULTS AND DISCUSSION

The results show that the null hypothesis is accepted (x2 =
97,448; p = 0.090), which means there is no difference
between the hypothesis model and the empirical model. GFI
index of 0.925> 0.90 indicates that the model is stated fit, so
the major hypothesis of the research to test the empirical
model of student well-being is tested. Fit models in this
analysis is considered good. The result of chi square test is
not significant (x2 = 97,448; p = 0,090) which explains that the
covariance matrix in the data is not different from the
covariance matrix in the model. It means that the null
hypothesis that there is no difference between the theoretical
model and the empirical model is acceptable. Other model fit
indexes also meet the standard. The GFI index of 0.925 is due
to > 0.90 (Hair et al., 2014), which indicates that the model is
well-defined. The CFI and TLI indices of 0.976 and 0.969 are
in good standing because they are worth more than 0.95.
While the RMSEA value of 0.038 is good because it is less
than 0.08. Among the many criteria for finding fit models, the
researchers need to use 4 to 5 eligible criteria to avoid
redundancy (Hair et al., 2014). Based on that opinion, the
criteria of Chi square (x2), GFI, CFI, TLI, and RMSEA have
met both criteria, so that the model is acceptable or
appropriate. The fit of the model shows that bioeducational
theoretical Bronfenbrenner's (Bronfenbrenner & Evans, 2000)
can be used to explain the empirical model of student well-
being. This theory emphasizes that the development of
student well-being is determined by social context factors
(school climate and parenting) and individual proximal
development (academic motivation and emotional regulation).
Further, it is to test the minor hypothesis of the overall causal
relationship between the research constructs. The results are
described in Table 2 below.
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TABLE 2.
PATH COEFFICIENT TESTING RESULTS
Relationship Path C.R significantion Status
coefficient
School climate to
Academic Significant
motivation 0.404 4.162 <0,001
Parenting to Significant
Academic
motivation 0.346 3.453 <0.001
School climate to Not
Emotion Significant
regulation 0.088 0.839 0.401
Parenting to Significant
Emotion
regulation 0.310 2.721 0.007
Academic Significant
motivation to
Emotion
regulation 0.533 3.512 <0.001
School climate to Significant
Student well
being 0.438 3.941 <0.001
Parenting to Significant
Student well
being 0.286 2.450 0.014
Academic Not
motivation to Significant
Student well
being 0,142 0.964 0.335
Emotion Not
regulation to Significant
Student well
being 0.065 0.406 0.684

The result of path coefficient test from school climate to
academic motivation is significant. This supports previous
findings from Ryan et al., [20] which suggest that teacher
support affects the students' academic motivation. An
autonomy supportive teaching-learning environment can
enhance interest, effort, and relatedness [21] that are part of
the academic motivation study in this research. Major
hypothesis test results show that the empirical model of
student well-being is tested or fit or appropriate, with GFI index
of 0.925>0.90. This means that Bronfenbrenner's [22] model
bioecological theory, seen from the context-specific
perspective of well-being, can be used to explain the concept
of student well-being in Indonesia. This suggests that the
school climate and parenting styles as part of the
microsystem in bioeducational theory have an effect on
student well-being. School climate and parenting styles have a
positive effect on academic motivation. Parenting styles and
academic motivation have a positive effect on emotional
regulation. Academic motivation as part of students' cognitive
maturity has no direct effect on student well-being, but
academic motivation is influenced by school climate and
parenting styles. Likewise with emotional regulation, it has no
direct effect on student well-being, but it is influenced by
parenting styles and academic motivation. This supports the
findings of Cohen and Hamilton [23], and Thapa [24] stating
that the relationship and institutional environment that are part
of the school climate, contribute to student safety. The
teacher's positive relationship with the students in this study
was obtained by the students through the verbal comfort that
the teacher did when he or she entered the classroom with a
smile. The phenomenon is perceived to provide academic
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support to students. This supports previous research by
Hagenauer et al [25] who found that joyful and cheerful
teachers can motivate students to succeed in learning. The
result of the second minor hypothesis test proves that there is
a causal relationship between parenting styles and academic
motivation (B = 0.346; p <0.001). The results of this data
analysis indicate that parenting styles positively and
significantly affect academic motivation. This supports the
findings of Deci & Ryan (2008) stating that parents become
autonomous support through their control of children with high
academic motivation. The result of the third minor hypothesis
test proves that there is a causal relationship between school
climate and student well-being. It shows that school climate
positively and significantly affect student well-being. This
supports the findings of Abdullah, Kong, and Talib [27] that
positive social support from the environment positively
correlates to academic, social, personal, emotional
adjustment. The results of the fourth minor hypothesis test that
states there is a causal relationship between school climate
and emotional regulationare not passed, which means that
school climate does not affect student's emotional regulation.
It needs to be followed up with further research on the
existence of emotional regulation training activities in schools
dedicated to teachers and students. The fifth minor hypothesis
test that states there is a causal relationship between
parenting styles and emotional regulation is tested, which
means that parenting styles is positively and significantly
influenced by emotional regulation. This supports previous
research findings that show that families as part of the social
environment can affect students’ emotions [27]. Family
climates can increase the positive emotions of family members
and contribute to improved emotional regulation [28]. The sixth
minor hypothesis test that states that there is a causal
relationship between academic motivation and student well-
being is not passed. This means that academic motivation
does not significantly affect student well-being. This means
that behavior, thought and emotion cannot explain positive and
negative affect in student well-being students. The seventh
minor hypothesis which states there is causal relationship
between academic motivation and emotional regulation is
passed. It means that academic motivation positively and
significantly affect the emotional regulation. This affirms that
students who are better in the aspects of thought, behavior,
and emotion, they will able to overcome social-emotional
problems through the ability of emotional regulation identified
through appraisal and suppresion. Students who have high
and low academic motivation will be able to regulate emotions
well. The results of the Eighth minor hypothesis test
suggesting that there is a positive causal relationship of
emotional regulation to the student well-being is not passed.
This finding can not prove the findings of Salovey et.al., [29]
which stated that behavior is shaped by cognitive abilities and
emotional skills.This is presumably because of the existence
of school climate dominance and parenting styles that have
influenced the student well-being in this research, thus it shifts
the important role of emotional regulation. The result of the
ninth minor hypothesis test stating that there is a positive
causal relationship between parenting parenting and student
well-being is proven, it means that there is a positive and
significant causal relationship of parenting styles which affects
student well-being. It affirms the importance of social
relationships within the family, which the warmth, behavioral
control, and psychological autonomy that the child receives
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from parents will form a positive social-emotional parent-child,
thereby contributing to increasing the well-being. This supports
the findings of Rohner et al [30] which suggest that
anthropologists and psychologists through cross-cultural
research find that there is a 25% variation in the outcome of
the child comes from the parent's acceptance, such as the
effect on the child's well-being.

5. CONCLUSION

The student well-being model with the concept of
Bronfenbrenner theory seen from the context of the well-being
is considered fit. The insignificance of three causal
relationships requires a theoretical review of the variables
studied, including the use of research instruments. However,
the novelty of this research arises, precisely from causal
relationships between existing variables, including the
modification of the instrument as a measurement tool for
research. However, there are some limitations in this research,
including the sample was only taken from public high school
students, so the data obtained only came from students under
the Ministry of Education.

ACKNOWLEGMENT

We would like to thank headmasters Junior High School of
Malang City, Indonesia for providing opportunity to collect data
and also thankful to all the participating students in this
research.

REFERENCES

[1] Hooper, J. What Children Need to Be Happy, Confident and
Successful step by Step Positive Psychology to Help
Children Flourish. London: Jessica Kingsley Publishers.
2012.

[2] Linley, P.A., & Joseph,S. Positive Psychology in Practice.
New Jersey: John Wiley & Sons. 2004.

[3] Huebner, E.S. Further validation of the Students’ Life
Satisfaction Scale: The independence of satisfaction and
affect ratings. Journal of Psychoeduational Assessment,
2, 363-368. 1991.

[4] McCullough, G., Huebner, E. S., & Laughlin, J. E. Life
events, self-concept, and adolescents’ positive
subjective well-being. Psychology in the Schools, 37(3),
281-290. https://doi.org/10.1002/(SICI)1520-
6807(200005)37:3<281::AID-PITS8>3.0.C0O;2-2.2000.

[5] McCullough, G., & Huebner, E. S. Life satisfaction reports
of adolescents with learning disabilities and normally
achieving adolescents. Journal of Psychoeducational
Assessment, 21(4), 311-324.
https://doi.org/10.1177/073428290302100401. 2003.

[6] Engels, N., Aelterman, A., Van Petegem, K., & Schepens,
A. Factors which influence the well-being of pupils in
Flemish secondary schools. Educational Studies, 30(2),
127-143.
https://doi.org/10.1080/0305569032000159787. 2004.

[8] Opdenakker, M. C., & Van Damme, J. Effects of schools,
teaching staff and classes on achievement and well-
being in secondary education: similarites and
differences  between school outcomes. School
Effectiveness and School Improvement, 11(2), 165-196.
https://doi.org/10.1076/0924-3453(200006)11:2;1-
Q;FT165. 2000.

[9] Ben-Arieh, A., Casas, F., Frgnes, |, & Korbin, J. E.

6106

1JSTR©2020
WWW.ijstr.org



INTERNATIONAL JOURNAL OF SCIENTIFIC & TECHNOLOGY RESEARCH VOLUME 9, ISSUE 02, FEBRUARY 2020

Handbook of child well-being: Theories, methods and
policies in global perspective. Springer Reference.
https://doi.org/10.1007/978-90-481-9063-8. 2014.

[10] Kasen, S., Cohen, P., Chen, H., Johnson, J. G., &
Crawford, T. N. School climate and continuity of
adolescent personality disorder symptoms. Journal of
Child Psychology and Psychiatry and Allied Disciplines,
50(12), 1504-1512. https://doi.org/10.1111/j.1469-
7610.2009.02125.x. 2009.

[11] Lippman, L. H., Moore, K. A., & MclIntosh, H. Positive
Indicators of Child Well-Being: A Conceptual Framework,
Measures, and Methodological Issues. Applied Research
in Quality of Life, 6(4), 425-449.
https://doi.org/10.1007/s11482-011-9138-6. 2011.

[12] Acharya, N., & Joshi, S. Achievement Motivation and
Parental Support to Adolescents. Journal of The Indian
Academy of Applied Psychology, 37 (1): 132-139. 2011.

[13] Ryan, R.M., Styller, J.D., & Linch, J.H. Representation of
relationships to teachers, parents, and friends as
predictors of academic motivation and self esteem.
Journal of Early Adolescence, 14 (2): 226-249.
http://je.sagepub.com/14/2/226. 1999.

[14] Macklem, G. L. Practitioner’s guide to emotion regulation
in school-aged children. Vasa.
https://doi.org/10.1007/978-0-387-73851-2. 2008.

[15] Kompas. edukasi.kompasiana.com/.../guru-guru-smpn-16-
malang-mengajar-sema. 25 February 2013. Accesed 26
Oktober 2014.

[16] Prasetyo, Y.B. Evaluation of school well-being with the
school well-being model approach in SMP 24 Malang.
Mutiara Medika, 10 (2): 37-43.
http://www.neliti.com/.../evaluasi-kesejahteraan-sekolah-
dengan-pendekatan model- 2010.

[17] Gall, M.D., Gall, J.P., & Borg, W.R. Educational Research

and Introduction. Boston: Pearson Education, Inc. 2003.

[18] Hair Jr, J. F., William, C., Babin, B. J., & Anderson, R. E.
Multivariate Data Analysis Joseph F . Hair Jr . William C .
Black Seventh Edition. 2014.

[20] Ryan, R. M., La Guardia, J. G., Solky-Butzel, J., Chirkov,
V., & Kim, Y. On the interpersonal regulation of emtions.
Emotional reliance acroos gender, relationship, and
cultures. Personal Relationship, 12, 145-163. 2005.

[21] Kaur, A., Hashim, R. A., & Noman, M. Teacher autonomy
support: Does it hinder motivation among thai students?
Malaysian Journal of Learning and Instruction, 11(1),
171-189. 2014.

[22] Bronfenbrenner. Bronfenbrenner’'s Ecological Systems
Theory. Dede Paquette - John Ryan.
/My%20Webs/Bronfnebrenner%20webgquest/index.htm
(1 of 4) [7/12/2001.

[23] Cohen & Hamilton, J. Caring for the Individual Student
and the Community of Learners: Interlocking
Relationships and Comprehensive School Climate
Improvement. Schools: Studies in Education, 6(1), 104—
116. https://doi.org/10.1086/597660. 2009.

[24] Thapa, A., Cohen, J., Guffey, S., & Higgins-D’Alessandro,
A. A Review of School Climate Research. Review of
Educational Research, 83(3), 357-385.
https://doi.org/10.3102/0034654313483907. 2013.

[25] Hagenauer, G., Hascher, T., & Volet, S.E. Teacher
Emotions in The Classroom: Associations with Students’
Engagement, Classroom Discipline & The Interpersonal
Teacher-Student Relationship. Eoropean Journal of

ISSN 2277-8616

Psychological Education, DOI 10.1007/s 10212-015-
0250-0, h. 1-19. 2015.

[26] Pekrun, R. The control-value theory of achievement
emotions: Assumptions, corollaries, and implications for
educational research and practice. Educational
psychology Review, 18 (4): 315-341. 2006.

[27] Abdullah, M. C., Kong, L. L., & Talib, A. R. Perceived
social support as predictor of university adjustment and
academic achievement amongst first year
undergraduates in a Malaysian public university.
Malaysian Journal of Learning and Instruction, 11(1), 59—
73.2014.

[28] Thompson, R.A. Socialization of Emotion and Emotion
Regulation in The Family. Dalam James G. Gross (Ed.).
Handbook of Emotion Regulation (p. 173-186). New
York: The Guilford Press. 2014.

[29] Brackett, M. A., & Salovey, P. Measuring emotional
intelligence with the Mayer-Salovery-Caruso Emotional
Intelligence Test (MSCEIT). Psicothema, 18(SUPPL.1),
34-41. 2006.

[30] Rohner, R., Khalequew, A., &Counoyer, D.E. Parental
acceptance-rejection: theory, methods, cross cultural
evidence and implications. Ethos, 33 (3): 229-334. 2005.

[31] Konu, A., Alanen, E., Lintonen, T., & Rimpel&d, M. (2002).
Factor structure of the School Well-being Model. Health
Education Research, 17(6), 732-742.
https://doi.org/10.1093/her/17.6.732.

[32] Hascher, T. (2008). Quantitative and qualitative research
approaches to assess student well-being. International
Journal of Educational Research, 47(2), 84-96.
https://doi.org/10.1016/].ijer.2007.11.016

[33] Quimby, J. L., & O’Brien, K. M. (2006). Predictors of well-
being among nontraditional female students with
children. Journal of Counseling and Development, 84(4),
451-460. https://doi.org/10.1002/].1556-
6678.2006.tb00429.x

[1] [34] Eryilmaz, A. (2011). Satisfaction of Needs and

Determining of Life Goals: A Model of Subjective Well-

Being for Adolescents in High School. Educational
Sciences: Theory and Practice, 11(4), 1757-1764.
Retrieved  from  http://eric.ed.gov/?g=subjective+well-

being&id=EJ962673%5Cnhttp://files.eric.ed.gov/fulltext/EJ
962673.pdf

6107

1JSTR©2020
WWW.ijstr.org


https://doi.org/10.1093/her/17.6.732
https://doi.org/10.1016/j.ijer.2007.11.016
https://doi.org/10.1002/j.1556-6678.2006.tb00429.x
https://doi.org/10.1002/j.1556-6678.2006.tb00429.x
http://eric.ed.gov/?q=subjective+well-being&id=EJ962673%5Cnhttp://files.eric.ed.gov/fulltext/EJ962673.pdf
http://eric.ed.gov/?q=subjective+well-being&id=EJ962673%5Cnhttp://files.eric.ed.gov/fulltext/EJ962673.pdf
http://eric.ed.gov/?q=subjective+well-being&id=EJ962673%5Cnhttp://files.eric.ed.gov/fulltext/EJ962673.pdf

