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Abstract: The study was descriptive survey design and ex post facto design that evaluated the determinants of parental participation in implementation 
of school projects in public secondary schools in Kisumu County. The study was guided by the following objectives: To investigate the determinants of 
parental participation in the implementation of academic improvement projects in Muhoroni secondary school Kisumu County; to determine whether 
there is a relationship between determinants of parental participation in the school academic improvement projects and achievement of children. 
Sourcing for information, existing materials and primary data collection was dode using structured questionnaires, Focused Group Discussion, and Key 
informants. Respondents were Parent Teachers Association members, Teachers and students of Muhoroni Secondary school. Data was analyzed using 
statistical package for Social Sciences. Analysis of data revealed that family characteristics, Social background, parental valuation of education, students 
characteristics and school perception were core determinants of parental participation in implementation of school improvement projects. Study 
recommended schools to maintain effective partnership with parents; schools to check students behavior as it pulls parents to school; Schools to 
outsource funds from other donors; Education Ministry to come up with clear policy on school project development assist schools improve performance. 
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———————————————————— 

 

1.0 Background of the Study 
Parental participation in school programs have been crucial 
in education life of children in the world and has been defined 
in practice as parental aspirations for their children‟s 
academic achievement and conveyance of such aspirations 
to their children (Bakken, 2009). Parents participate in school 
activities through attendance, volunteering, governance, 
contributions (Baech, 2005); and parental rules imposed at 
home for behavior changes that are considered education-
related (Keith et al., 1993). For this study, Baech (2005) 
definitions have been adopted. Studies by Lee (2004) and 
(Epstein, 2001) in china on parental participation had 
recognized perspective that considers family, school, and 
community as overlapping spheres of influence. They 
identified six types of determinants of parental involvement 
that is: parents‟ basic obligations for establishing learning 
environment at home; parent-school communications about 
student progress; participation and volunteering at school 
activities; parent and school communications regarding 
learning activities at home; parent involvement in school 
decision making and governance and parent collaboration 
with community organizations that increase students‟ learning 
opportunities (Laureau, 2000). Parental involvement varies 
by factors such as students‟ grade level, socioeconomic and 
race/ethnic background, family relationships and 
experiences, and school policies (Lee, 2006). Similarly, 
Fulcher (2007) found that parents involvement as volunteers 
had a more direct impact on instruction than all other forms of 
involvement. However, Hoover-Dempsey and Sandier (2005) 
and Sanda (2004) found that parental involvement in 
teaching activities at school would influence students' 
achievement because of parents' ability to offer modeling, 
reinforcement, and instruction that supports the development 
of attitudes, knowledge, and behaviors associated with 
successful school performance. In Canada, England, Wales, 
Ireland, and the United States initiatives demonstrated that 
teachers and students can benefit if parents support the 
teacher in the classroom. However, this would not succeed in 

France, Germany, and Japan (OECD, 2009) that are 
homogeneous societies with a strong consensus as to the 
purpose and processes of education. In developing school‟s 
project plan, the principal, staff, school council, parents, and 
other community members work and focus on three areas of 
priority: curriculum delivery, school environment, and parental 
participation (Lee, 2006). In USA, Epstein (2005) noted that 
student performance improves when teachers use 
curriculum-delivery strategies that specifically address the 
needs of students. This increases achievement level by 30%. 
Nevertheless Dweck (2007) found that highly effective 
schools in projects implementation share the following 
characteristics: a clear and focused vision; a safe and orderly 
environment; a climate of high expectations for student 
success; a principal who provides instructional leadership; 
frequent monitoring of student progress and strong home-
school relationship. In Netherlands, Epstein (2005) noted that 
71% of principals and fifty nine percent (59%) of teachers 
called parental participation a priority. When school and 
parents work together towards implementation of projects 
different in student achievement go up from 17% to 29% 
(Brown, 2009). In USA, Lee & Bowen (2006); kyriakides 
(2002); Hoover-Dempsey and Sandler (2005); In Malaysia, 
Maynard (2005) and in Bosnia, Yin (2003) and Brown (2009) 
found that parental aspirations, parent‟s self-efficacy, family 
size, perception of school on parents and socioeconomic 
status of family are very important factors determining 
participation of parents in project implementation. Parent‟s 
aspiration has had effects on student achievement and goals 
in that Parents who hold high aspirations for their children's 
future are likely to be more willing to exert efforts to ensure 
that those aspirations are realized. Indeed, study conducted 
in the United States by Lee & Bowen (2006) suggested that 
educational and occupational aspirations are associated with 
the ways in which parents shape children's activities, time, 
and learning environment (Christensal, 2004). Parents‟ self-
efficacy is a vital determinant of parental participation in 
school improvement projects (kyriakides, 2002)). Studies 
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conducted in a number of countries found that individuals 
with high self-efficacy in a particular area exert effort in that 
area (Yin, 2003). Brown (2009) in Bosnia found that parents 
with high self-efficacy contributed more to school 
improvement projects than those whose self-efficacy was 
low. In Japan, lack of parenting self-efficacy is a contributing 
factor to scarcity of parenting counseling opportunities at 
home (Laereau, 2000). Perceptions of school towards 
parents had been found by researchers to determine Parents' 
degree of involvement (Hoover-Dempsey & Sandler, 2005). 
Epstein (2005) found that schools affect parent involvement 
levels and evidence shows that parents want to become 
involved but are not allowed to have open communication 
with the school. In China, Britain, South Africa evaluation 
studies showed that Socio-economic status (SES) is a factor 
affecting parental involvement in many countries (Hopper, 
2007). In California study by Lee and Bowen (2006) found 
that college-educated, relatively affluent parents were more 
involved in educational projects at the school than are lower 
SES parents, parents working in high paying jobs readily 
support projects in schools for their child‟s high achievement, 
although some research suggests that lower SES parents 
engage in certain aspects of parental involvement as 
frequently as their middle-class counterparts (Weiss et al., 
2009). Study found that wealthier mothers were likely to 
invest in supplementary schooling. Mothers who were more 
highly educated involved in children's activities in the school 
context, although not necessarily at home. In Malaysia 
evaluation studies noted that size of the family is a major 
factor determining parental participation in implementation of 
school improvement projects. In such families, children are 
major expense because of cost of supplementary schooling 
and that of college tuition (Maynard, 2005). This was 
confirmed by Lee (2005) in china. One factor is the 
disinclination of Chinese men to take on much responsibility 
for childrearing or housework (Reay, 2004). However, this 
was a contradiction to the study in Singapore by Bowen 
(2006) who noted that parents were ready to supplement 
their children‟s education by paying for their tuition and 
upkeep in schools during (Rytkonen, 2007). In Norway 
Epstein (2004) found that employment is reducing the 
amount of time and energy mothers have for interacting with 
their children and becoming involved in their schooling 
projects as compared with men. Nevertheless, Lee (2006) 
noted that employment may boost women's support for 
children's schooling by making financial resources available 
for lessons and materials. In terms of Sex of Child, study 
findings by Chrispeels (2001) in Australia noted that mother‟s 
aspirations for their children and their willingness to support 
their schooling for effective achievement for boys and girls 
were the same. To them both boys and girls are „God‟ given 
and should be treated equally (Lee, 2001). However study by 
Lee (2005) in Japan noted that parental aspirations for girls 
may be particularly low because Japanese women tend to 
have lower educational attainment than men therefore 
parental investment in girls' education is less likely to pay off 
in terms of future earnings (McNeal, 2001). In South Africa, 
MKuperminc (2008) found that schools are now more 
democratically run, parents have generally become extremely 
knowledgeable about their legal rights and responsibilities in 
schools. 96% of parents agreed to ask schools how they are 
teaching the national curriculum and also that it is 
parents‟/guardians‟ duty to make sure that their children 

attend schools. In addition, the majority of parents (96%) felt 
that it is a good thing for parents to be members of the school 
governing body. These results explain why the majority of 
parents are now beginning to participate more active in 
school activities, showing an increased interest in the 
education of their children. Parents suggested that it is the 
parent‟s/guardian‟s responsibility to provide time and space 
for their children‟s homework (94%), work closely with the 
school (93%), help children with school homework (93%), 
while 91% of parents/guardians should be more involved in 
making decisions about school activities (Shizha, 2005). In 
Kenya formation of National Parents Association (NPA) 
which handles all cases to do with students‟ achievements in 
schools is in place. In Nyanza parental involvement in child 
education had been through checking assignments, visiting 
schools for academic discussions, attending school programs 
such as PTA Annual General Meetings, availing fee for 
sustainability in schools and follow up of students discipline. 
While providing these, barriers have been met such as 
poverty of citizen that limits their ability, poor communication 
between school and parents, rogue students who do not 
inform parents of school program, ignorance on the part of 
parents, Parent-teacher relation in some cases limit their 
participation (O,reilly, 2005). Nevertheless, schools have tried 
to bring parents to the fold after a mismatch in the 
participation (Robinson, 2009). In Kisumu County most 
schools are within the urban set up, parents complain that 
urban influence had negative impact on their children who 
could not do well in examination and these discourages them 
to continue supporting Schools (MOE, 2009). Even though 
Kenya Secondary School Heads Association (KESSHA, 
2011) posits that Nyanza parents‟ participation in School 
Projects is very Low due to poverty level, low self- efficacy, 
poor appreciation of parents work by Schools, family size, 
unemployment as well as inflation are major concerns. A 
parent attending parents day at Muhoroni secondary school 
lamented: 
 

“Our children cannot perform well in 
schools since we cannot afford fee, 
provide reading materials, pay for 
extra coaching simply because we 
are poor economically, sugar cane 
has made us more poor than 
before, the government should 
build schools”.  
 

1.2 Statement of the Problem 
Children learn and develop through three overlapping 
“spheres of influence:” family, school, and community. 
Students who have support from their parents at home show 
better performance at school, while students lacking support 
are struggling. Getting parents involved in the education of 
their children appears to be a crucial factor for the continuing 
educational development and success of children in school 
Epstein, 2001). Although studies done concerning this issue 
in education indicate that parental involvement within lower-
income parents and parents with less education aspiration, 
poor social background participate less often in school-based 
activities than parents with higher-income and higher 
education aspirations, and good social background. The 
study illustrated that when school, family, or community-
related barriers limit parents from becoming involved in 
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School projects, the consequences affect students‟ academic 
achievement. It further suggest ways of overcoming barriers 
to parental involvement in schools which include overcoming 
time and resource constraints, providing information and 
training to parents and school staff, restructuring schools to 
support family involvement, bridging school-family 
differences, getting external supports for partnerships, 
meeting families' basic needs, providing flexible times and 
places for parental involvement, and helping staff 
communication with parents (Crozier, 2000). In spite of this, 
many parents do not appear to be getting involved in their 
children‟s education (Urdan, 2007). However, in many 
schools the most that is being asked of parents is to be 
aware of what is going on in the school, attend school events, 
or make sure their children complete their schoolwork 
(Books, 2000). Nevrtheless, Ki (2006) evaluation study on 
participatory approach to children‟s education in Germany, 
china, Kenya pointed out lack of parental involvement. That 
was the concern of the study in Muhoroni Secondary Kisumu 
County.  
 

1.3 Purpose of the Study 
The purpose of the study was to evaluate the determinants of 
parental participation in implementation of school academic 
improvement projects in Public Secondary Schools in Kisumu 
County a case Muhoroni secondary school. 
 

1.4 Objectives of the Study 
The study was guided by the following study objectives. To 
investigate the determinants of parental participation in the 
implementation of academic improvement projects in 
Muhoroni secondary school Kisumu County. To determine 
whether there is the relationship between determinants of 
parental participation on the school academic improvement 
projects and achievement of children.  
 

1.5 Research Questions 
Research questions were: What are the determinants of 
parental participation in school implementation of academic 
improvement projects on the achievement of their children? 
What is the relationship between determinants of parental 
participation on the school academic improvement projects 
and achievement of their children?  
 

1.6 Significance of the Study  
The study was aimed at identifying determinants of parental 
participation in implementing school academic programs and 
how this impacted on the academic achievement of their 
children in school. It was projected that the study would give 
solution to schools of what should be done to encourage 
parents to be active participants in school improvement 
projects for upward trend in school academic improvement. 
 

1.7 Basic Assumptions 
The study assumed that parents remained the role model to 
children‟s education and that their aspirations, self-efficacy 
for helping their children, educational aspirations, social 
background, students characteristics supported participation 
in school improvement projects. To school, parents remained 
pivotal as their contributions is what support school 
implementation of projects.  

 

1.8 Limitations of the Study 
The study was limited by the use of parents only as the major 
stakeholders in implementation of school projects. The study 
also considered parents and teachers as major sources of 
information excluding external sources that could have been 
beneficial to the study. 
 

1.9 Delimitations of the Study 
The study was delimited by the availability of respondents 
who were ready to give feedback from the field at the time of 
need for analysis due to maturity and explanation of purpose 
given by researcher. Respondents were people of integrity 
thus gave the right information as was deemed accurate and 
fully served the purpose of the study. The study covered a 
public secondary school by name Muhoroni with a population 
of 684. Both female and male students, parents, and 
teachers were used for the purpose of this study.  
 

2.1 Literature Review 
Kuperminc, Darnell and Alvarez-Jiminez (2008) describe 
parental involvement „as the degree to which a parent 
dedicates resources of time and energy to his or her child in 
a given developmental or educational domain‟. The way 
parents participate depends on their work, and living 
conditions (Hoover-Dempsey et al., 2005; Kuperminc et al., 
2008). Poverty, for instance, limits the involvement of parents 
in the education of their child (Kendal, 2007). None the less, 
Erickson (2004) proposed five dimensions of parental 
involvement: parenting that supports children as students, 
helping with homework, communicating with the school, 
volunteering at school and participation in school decision 
making. These five dimensions represent a diversity of 
activities, ranging from providing the child‟s basic needs, like 
food, shelter and safety (Fantuzzo, Tighe & Childs, 2000) to 
guiding and motivating the child to work hard, coming to 
school to talk about the achievement of the child, 
volunteering at activities at school and becoming a member 
of the parent association (Capacci, 2004). In real life 
situation, parental participation on students‟ is determined by 
family characteristics; social background; students‟ 
characteristics; parents and school communication; and 
school governance.  
 

2.1.1 Family Characteristics 
In Spain, Lee (2005) concluded that Parents‟ educational 
expectations and encouragements are most important type of 
family practice that affects all measures of senior 
achievement. Parents who encourage their children to attend 
college positively influence their academic achievements 
(Georgiou, 2007). While encouragement for postsecondary 
attendance has the strongest positive effects, other family 
practices that support and enhance learning opportunities at 
home have consistent positive effects on senior 
achievements as well. By contrast, indicators such as 
parenting have only small effects on seniors‟ academic 
achievements. Positive effects of volunteering, other support 
of the school, and participation in PTOs are also reported for 
both middle school and high school achievement test scores 
by Georgiou (2007). Educational expectations of parents and 
their actions have direct effects on test scores, course credits 
completed, and enrollment in academic curricula. Frequent 
communication with students regarding educational matters 
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and frequent museum visits, also have positive long-term 
effects on one or more of these outcomes (McCarthey, 
2000). Studies in US (Reay, 2004), Australia (Kendall, 2007), 
Japan ( Ki & Ouadrego, 2007), in Britain ( Eitzen & Scott, 
2001) confirms the same. In Kenya study by Hoppers (2007) 
in Rongo district revealed that parents exert more effort in 
school projects when their sons and daughters are in form 
four. Rukaya an elder of the Zongo community in Gwasi 
district where a majority of the inhabitants are illiterate 
observed that: 
 

“In the past, we did not have 
enough knowledge about 
education, but now we know the 
essence of education. So if your 
child is now in school, you need to 
help the child. The usual practice of 
buying ornaments and other things 
at the expense of our children’s 
education should be discontinued 
so that the children will become 
prominent figures in the future. If 
we don’t prioritize our choices in 
support of our children’s education, 
our children may turn out to be like 
us mothers, who are now suffering 
for lack of education” (Lee, 2008). 

 
Many of the parents interviewed claimed that they wanted to 
educate their children so that they could receive their 
assistance during their old age. One of them called Jajano 
observed: 
 

 “I couldn’t attain a higher level of 
education, but I have resolved to 
send my children to school so that 
they can assist me in my old age. In 
my youthful age, I wish to work very 
hard to support my children’s 
education for a better future” 
(Harris, 2008). 

 
Studies reveal parents regardless of their ethnic origin, social 
class and gender, want their children to succeed in school 
and to achieve good results (Vincent, 2000). The need of 
strengthening the bond of cooperation between the parents 
and the school remains the core issue Reay (2005). 
 

2.1.2 Social background 
The social background that is parent‟s educational level, 
`occupation, income level and ethnicity determine 
participation (Lee, 2005). Based on a study conducted in a 
rural Mexican community, Azaola (2007) found that although 
parents had limited economic and educational resources, 
they wanted their children to study. The parents believed 
through education their children would have a better life than 
they did. Des land and Rousseau (2008) in Germany also 
found that students benefit from parents being involved with 
their homework. In urban areas, rich parents may choose 
private schools, while people in slums do not send their 
children to school at all because they lack the money to buy 
school uniforms or books (Cleghorn, 2005). However, 
Hoover-Dempsey and Sandler (2005) found that involvement 

of parents in school project was motivational. Parents are 
likely to become involved in their child‟s education if they see 
this as part of their parenting role (Eliason, 2003).  
 

2.1.3 Student Characteristics 
In Malaysia, Lee (2005) found that not only would 
communication enhance active participation in projects but 
children in urban schools travel daily between two different 
worlds, the world of the parents and that of the school and 
the teachers. The norms and values and the knowledge 
gained at home may not be of particular value to the child at 
school, at the same time as the child may face difficulties in 
making his parents understand the values and the knowledge 
he/she brings back from school. The deviations can 
discourage the parent and withdraw from participation in any 
project (Vincent, 2000). When children see the support, 
excitement about learning, and teamwork between home and 
school, they too become excited. They sense the value in 
learning, and their intrinsic motivation for learning grows 
(Bishop, 2003; Bonesronning, 2008; Tonso, 2006; Toronto 
(2000). 
 

2.1.4 Parent and school collaboration through 
communication 
In Ireland, Abdi (2005) found teachers concuring that they 
cannot do it alone, and for effective educational processes to 
occur in classrooms, parental help in partnership with 
educators is needed. Epstein and Salinas (2004) stated that 
a school learning community includes educators, students, 
parents and community partners who work together to 
improve the school and enhance students‟ learning 
opportunities. Lee (2005) in his study of parental contribution 
in school project work found that parents and extended 
families contributed through invitational planning and 
advisory committees by schools. In classrooms parents are 
welcomed as regular volunteers or as experts who teach 
enrichment lessons. In other places, parents share 
information about careers or invite students to visit their 
workplaces. Parents have raised money to support activities, 
and spent many after-school hours helping their children with 
homework and projects. As Epstein (2001) in Australia put it 
to schools create a list of concrete ways parents can be 
involved in their child‟s education; Let parents know what 
choices exist; invite parent participation and thank parents for 
their involvement. Smit (2007) in Egypt reported having 
phone or face-to-face communication at least twice a year 
with parents enhances their morale and participation. 
 

2.1.5 School governance 
In USSR, Fantuzzo, (2004) found that there are two-way 
connections between the school and community that 
encourage businesses and other groups to take an interest in 
schools. Such school-parent relationships are built by the 
school. When it is strong school gains and vice versa 
(Sreekanth, 2011). Study by Salinas (2004) on school-parent 
relations found that about 87% of parents are ready to assist 
schools complete projects only 13% are not concerned about 
academic projects that schools do undertake. In Japan and 
china parents‟ invitation enabled a high school to complete 
80% of school projects that helped improve students‟ 
achievements (Vincent, 2000). Study by christenson (2004) 
found that most of the parents were reported to be attending 
at least one school governance meeting such as a parent 
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council or school site council meeting per year. Studies 
based on parental participation in school projects reveals that 
not all parents need encouragement to become involved, 
literature focused primarily on social class, culture, and family 
school relations, some parents are heavily involved in their 
children‟s education and need few incentives (Brantlinger, 
2003).  
 

2.1.6 School Perception 
Lack of parent participation can be seen in part as the 
parents neglecting their responsibilities, but parents feel 
unwelcome by school (Bunar, 2001). Parents may not 
consider themselves to possess any appreciable knowledge 
that the school is interested in partaking of (Skolverket, 
2001). Study by Ki and Ouadrego (2004) in Nigeria, where 
school personnel initiative and engagement in practices 
welcome parents to the school, honor their contributions, and 
connect them to the school community through an emphasis 
on the children, these practices cultivate and sustain 
respectful, caring and meaningful relationships between 
parents and school staff. This was consistent with study by 
Lee (2005) in South Africa who found that parental 
participation was a school initiated activity that depend on 
how parents are handled by school authorities and that their 
contribution to any project in school highly is a function of 
school administration. In Kenya, study by Crozier (2005) in 
Rongo revealed that parents are significantly contributing to 
school projects. The study noted that school communication 
procedure has done a lot in their participation in school 
projects. A parent at St. Josephs‟ Rapogi observed:  
 

“Because school is concerned 
about good performance of our 
children, teachers are caring, 
principal is a good person, there is 
nothing we can fail to participate in 
provided our children will all pass 
and proceed to university”.  

 
The above literature review gave open dimension of 
theorizing the study to be behavioural change theory. 
 

2.1.7 Theoretical framework 
The study adopted a behavioural change theory (The ASE – 
Model) postulated by Mandura (1952). The theory explained 
that to make the parents more involved with the sponsorship 
of project and in the education of their child, their present 
attitude, social influence and self efficacy needs to be 
changed. However, it is not easy to change attitude and 
behaviour. Several scientific theories exist about behavioural 
change. One of the models that are assumed to have 
integrated different behavioural change theories is the ASE-
model (Dijkstra & Kuhlman, 1988). The three main 
determinants why parents become involved in their children‟s 
education are consistent with the three factors for 
behavioural change defined by the ASE-model that put 
together attitude of the parental, social influence on the part 
of parent and efficacy of the parent. According to this model 
the behaviour of parents originates in the motivation or 
intentions they have (De Vries et al., 1988). Parental 
intentions concerning the school career of their children 
originates in how parents think about the consequences of 
the behaviour that is brought forward by these intentions. The 

intentions of the parents are determined by three factors: 
Attitude, Social Influence and Efficacy expectation (De Vries, 
1993). Together with the above discussed results of earlier 
research on parental involvement, the three factors can be 
characterized as follows for the present study:  
 
Attitude (A): Do the parents have the necessary knowledge 
and how positive are they about becoming more involved 
with the schooling of their children and the consequences of 
this behaviour (pro‟s and con‟s)? This depends significantly 
on how parents construct their parenting role. If parents 
believe they have a role in the education of their child they 
are more likely to become involved would willingly participate 
in school projects (Georgiou, 2007).  
 
Social influence (S): How positive are others about parental 
involvement in their children‟s school career (social norms, 
perceived behaviour, - opinions and - support of others)? 
Invitations are an important influence on becoming involved. 
If parents receive invitations to become involved, they feel 
their involvement is appreciated and meaningful (Hoover-
Dempsey & Sandler, 1995). Moreover, other people in the 
immediate environment of the parents need to value and 
support their involvement (Hoover-Dempsey et al., 2005).  
 
Efficacy expectation (E): Do the parents expect themselves 
to be able to show the proposed behaviour, do they assume 
they have the opportunity to show the intended behavior 
(possibilities, skills)? The efficacy expectation of parents 
determines if they think themselves able to exercise the 
desired behavior or action ( ).  
 
All three aspects of the ASE-model have to be taken into 
account to change the attitude and behaviour of the parents 
effectively. This means for instance that behavioural change 
is improbable when only the attitudes of the parents are 
tackled. For any effective participation the three corners 
(attitude, efficacy, and social influence need to be addressed 
and that is what behavioural change theory talks about 
(Hoover-Dempsey & Sandler, 1995; Bird, 2003). 
 

3.1 Research Methodology 
The study used descriptive survey design and ex post facto 
that favors both qualitative and quantitative data to achieve 
study objectives. It was found appropriate for the study 
because it facilitated collection of data through direct inquiries 
and observations. It provided an in depth study on parents 
behaviour (Kombo, 2002). The target population for the study 
was 684 respondents comprising students (340); teachers 
(19), and parents (325) in Muhoroni Secondary School. The 
sample size thus drawn from the target population was 684 
as is asserted by Kothari (2006) that when the universe is 
small the whole population is sampled, hence the case of this 
study. The study used three data collection instruments that 
included structured questionnaires, focused group 
discussions schedule (FGD) as well as key informant guide 
to collect data from the 684 respondents. Questionnaires 
were advantageous because it required minimum financial 
expenses and effort (Mouly (1993). F foocused group 
discussion involved a group of twelve students, teachers and 
parents in every FGD. This was possible because the study 
was carried during open students‟ academic day. Key 
informant (KI) schedule was used on Parents Teachers 

http://www.jstor.org/stable/3654866?seq=1&show_all_authors_jstor=true#rf15
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Association (PTA) members and teachers who could not get 
time to handle questionnaires. It concerns accuracy of the 
data obtained (Mugenda & Mugenda, 2003; Cook, 1979) Pilot 
testing of 30% respondents was used to measure the validity 
of the study. Experts were also used to confirm validity of the 
instruments by reading manuscript. The result was that the 
research instruments were fine-tuned to reflect the informed 
comments prior to the actual data collection. The study 
ensured reliability of the instruments by pilot-testing (Baker, 
1994; Mugenda & Mugenda, 2003; Mugenda & Mugenda, 
2008), it was meant to identify major problems with the 
instruments and achieve consistency of responses to the 
questions asked. This was done by administering the 
instruments twice allowing an interval of one week in one 
school in another County outside Kisumu County. This was 
repeated to achieve consistency in responses. The data 
collection was done by the researcher and took one day. 
Authority to collect the data was granted by National council 
for Science and Technology (NCST), University of Nairobi, 
District commissioner and District Education Officer (DEO) of 
the area as well as teachers through their principals. While in 
the field a letter of introduction was given to respondents for 
surety of confidentiality and their consent to participate. Data 
were collected in three phases. Phase one was structured 
questionnaires to parents and students who had to fill and 
mark the right answers in open spaces at the end of each 
question. Second phase was focused Group Discussion 
(FGD) to section of parents who could not use 
questionnaires. They were grouped into twelve parents per 
group after which discussions were held on the same and 
responses taken for analysis. The third group was key 
informant where key informants schedule was used to 
interview PTA executive members to solicit relevant 
information as was required. Data collected was 
computerized and analyzed using Statistical Package for 
Social Sciences (SPSS) Nie et al. (2000). The questionnaires 
were scored and edited, coded and entered into computer for 
analysis. A code sheet was used for synthesizing data which 
was analyzed quantitatively and qualitatively because all the 
data involved in the study could be reduced to numerical 
values words. Quantitative analysis involved presentation of 
statistical data in the form of frequency distribution and tables 
while qualitative data using descriptive statistics. The results 
were discussed, conclusions and recommendations made 
based on study findings. Ethical issues in the study were 
taken into account. Researcher took responsibility to protect 
the study units by seeking their consent before the study, 
their confidentiality was assured through explaining the 
importance of the study and their participation. Further the 
researcher assured them of data storage in filed locked 
cabinet after analysis.  
 

4.1 Data Analysis, Presentation, Interpretation 
and Discussion 
This chapter presents the study findings which have been 
discussed under thematic and sub-thematic sections in line 
with study objectives. The study noted that out of 684 (100%) 
respondents targeted in the study, 684 (100%) response rate 
was attained meaning that every respondent targeted in this 
study responded to the questionnaire, focus group 
discussions and participated in Key informant schedule. Thus 
100% participation was achieved as was envisaged. As 
Nachmias and Nachmias (2005) argued that a response rate 

of 75% is accepted for academic surveys and this was 
achieved by this study. Demographically a total of 
452(64.3%) male and 251(35.7%) female participated with 
age range of below 30 years 23 (7.08%), 31-39 years 115 
(35.38%), 40-49years 172(52.92%) and above 50 years 15 
(4.62%). In terms of education level of respondents a total of 
12(3.69%) had no certificate; 98(30.15%) had primary school 
certificate; 187(57.54%) had secondary certificate; 10(1.42%) 
had diploma; 23(3.27%0 had degrees; 10(1.42%) had 
masters degree and 8(1.14%) had doctorate degree.  
 

4.2 Determinants of Parental Participation in 
School Improvement Projects 
For the study to seek answers to the study objectives, study 
looked at the major thematic areas as follows family 
characteristics; parental valuation of education; social 
background; Students Characteristics and school perception 
on parents among others. The presentation, interpretation 
and discussions were done and the results were as follows:  
 

4.2.1 Family characteristics 
Study sought to know how family characteristics influenced 
the parental participation in implementation of school 
improvement projects. Of the 684 (100%) respondents, 295 
(43.23%) strongly agreed and 94 (13.74%) agreed that family 
size influenced their participation negatively in 
implementation of school improvement projects, while 197 
(28.8%) and 58 (8.48%) respectively strongly disagreed and 
disagreed that family size affected participation in 
implementation of school improvement projects. Thus 
majority felt that it needs to be addressed if full participation 
is to be achieved. The study noted that when the size of the 
family is large consumption increases eating into any savings 
for educational purposes therefore, the bigger the family the 
limited resources left for education and vice-versa. In terms 
of educational aspirations, out of 684 (100%) respondents, 
240 (38.01%) and 120 (17.54%) strongly agreed and agreed 
respectively that educational aspirations of the parents 
positively influenced their participation in implementation of 
school improvement projects while 80(11.7%) and 164 
(23.98%) respectively disagreed and strongly disagreed with 
the statement. Only 80 (11.7%) were undecided. This was 
confirming focused group discussions and key informants 
results. For the discussion of academic issues with students 
and teachers study found that of the 684 (100%) 
respondents, 120 (17.54%) strongly agreed and 240 
(38.01%) agreed that discussing academic achievement and 
goals with children encourages the parent to participate in 
school improvement projects reason given through key 
informants and focused group discussions was that the 
parent become aware of students educational aspirations 
and would not like to let the child down. 
 

4.2.2 Parental Valuation on Education 
The second determinant of parental participation in 
implementation of school improvement projects was value 
attached to education by parental. The respondents were 
asked whether value they attach to education positively or 
negatively make them participate in school improvement 
projects. Their responses were recorded in the Table 5.  
 
 



INTERNATIONAL JOURNAL OF SCIENTIFIC & TECHNOLOGY RESEARCH VOLUME 3, ISSUE 2, FEBRUARY 2014      ISSN 2277-8616 

144 
IJSTR©2014 
www.ijstr.org 

Table 4.1 Distribution of responses in relation to parental valuation of education. 
 

Responses / Frequencies Highly value 
education 

Readiness to fund 
education 

Monitoring 
performance 

 Freq.  % Freq.  % Freq.  % 

Strongly agree 472   69 460 67.25 256 37.43 
Agree 101   14.77 60 8.77 164 23.98 
Neutral 1     0.15 0 0 15 2.19 
Disagree  81 11.84 20 2.92 80 11.7 
Strongly disagree 29 4.24 144 21.05 169 24.71 

Total   684 100 684 100 

 
Out of 684 (100%) respondents, 460 (67.25%) and 60 
(8.77%) respectively, strongly agreed and agreed that they 
were ready to fund their children‟s education through 
effectively participating in the implementation of school 
improvement projects. While 144 (21.05%) and 20 (2.92%) 
strongly disagreed and disagreed respectively that they were 
not ready to fund their children‟s education. This was 
confirming key informant interview feedback that parents 
were unprepared to fund education since it was difficult to 
keep money awaiting expenditure. On monitoring of children, 
study found that 256 (37.43%) and 164 (23.98%) strongly 
agreed and agreed respectively that they were monitoring 
their child and were encourage to fully participate in 
implementation of school improvement projects while 169 
(24.71%) respondents and 80 (11.7%) respondents strongly 
disagreed and disagreed respectively that they were 
monitoring performance of their sons and daughters both at 
home and school. Therefore a reasonable number was 
engaged in monitoring students‟ performance at home and 
school. In term of placing high value on education, 492 (69%) 
respondents and 101 (14.77%) respondents strongly agreed 

and agreed respectively that they placed high value on the 
education of their children and this was a motivator to 
participate in school projects, while 81 (11.84%) respondents 
and 29 (4.24%) respondents disagreed and strongly 
disagreed respectively that they placed high value on the 
education of their children. Only 1(0.15%) were undecided. 
Majority of parents get involved in school projects because of 
value placed on education. This confirmed focus group 
discussion results that most parents participated in school 
projects because of the value they had placed on education 
of their children.  
 

4.2.3 Social Background 
Study sought to know how social background could 
determine parental participation in the implementation of 
school improvement projects. Here respondents were asked 
to show whether, education level, job type, income level and 
ethnicity could influence their participation in school 
improvement projects. The responses given were as 
illustrated in the Table 6: 

 
Table 4.2. Distribution of responses in relation to social background. 

 

Responses /  
Frequencies 

Education level Job type Income Race/Ethnicity 

 Freq.  % Freq.  % Freq. % Freq. % 

Strongly agree 460 67.25 304 44.44 100 44.62 384 56.14 
Agree 60 8.77 180 26.32 40 5.85 131 19.15 
Neutral 0 0 60 8.77 54 7.89 11 1.61 
Disagree 20 2.92 60 8.77 245 35.82 58 8.48 
Strongly disagree 144 21.05 80 11.7 225 34.36 100 14.62 

Total 684 100 684 100 684 100 684 100 

 
Of the 684 (100%) respondents who participated, 460 
(67.25%) respondents and 60 (8.77%) respondents strongly 
agreed and agreed respectively that education level of the 
parent determined their participation in implementation of 
school improvement projects. Nevertheless, 164 (23.97%) 
felt that their level of education was not determining their 
participation in school projects. Majority of parents felt that 
their education level determined their involvement in school 
improvement projects. This was confirming focus group 
discussion that found that those who achieved in education 
knew how important school projects were to their children‟s 
performance. In terms of job type, 484 (70.76%) felt that job 
type was determining their participation in school projects 
while 140 (19.84%) felt the type of the job was no 
determining their project participation. This was confirming 
key informants finding that even though job type was a 
determinant, there could have been other determinants. 

Results from income noted that 140 (50.47%) respondents 
felt income was determining their participation in school 
projects while 270 (70.18%) felt income was not determining 
their participation. Majority felt income was not a determining 
factor for participation.  
 

4.2.4 Students’ characteristics  
As the centre of focus, the study sought to come clear on 
how student‟s characteristic could determine their parents‟ 
participation in implementation of school projects. 
Respondents were asked to show how student‟s attitude 
determines parents‟ participation in implementation of school 
improvement projects. Responses solicited were recorded as 
follows in the Table 7:  
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Table 4.3 Distribution of responses in relation to student’s characteristics. 
 

Responses /  
Frequencies 

Student 
attitude 

Student 
performance 

Student 
behaviour 

Student 
weaknesses 

 Freq.  % Freq.  % Freq. % Freq. % 

Strongly agree 230 33.63 460 67.25 520 76.02 120 17.54 
Agree 200 29.24 60 8.77 143 20.91 200 29.24 
Neutral 60 8.77 2 0.3 0 0 100 14.62 
Disagree 80 11.7 20 2.92 4 0.58 100 14.62 
Strongly disagree 114 16.67 142 20.76 17 2.49 164 2.98 

Total 684 100 684 100 684 100 684 100 

 
Of the 684 (100%) respondents, 430 (62.87%) felt that 
attitude of students made them to participate in school 
projects while 194 (27.74%) disagreed that attitude was 
making them participate in school projects. This was 
confirming key informant results that attitude was a core 
factor determining participation in projects. In terms of 
performance, 520 (76.02%) felt students performance was a 

determining factor for participation of parents in school 
projects. However results from behavior showed that 663 
(96.93%) strongly agreed it was determining their 
participation in school projects. 
 

4.2.5 School Perception 

 
Table 4.4 Distribution of responses in relation to school perception on parents. 

 

Responses /  
Frequencies 

School appreciation School decision 
making 

Governance 

 Freq. % Freq. % Freq. % 

Strongly agree 270 39.47 285 41.67 280 40.94 
Agree 160 23.39 115 16.81 200 29.24 
Neutral 111 16.23 10 1.46 14 2.05 
Disagree 70 10.23 209 30.56 100 14.62 
Strongly disagree 73 10.67 65 9.50 90 13.16 

Total 684 100 684 100 684 100 

 
Of the 684 (100%) respondents who participated in the study, 
270 (39.47%) respondents and 160 (23.39%) respectively 
strongly agreed and agreed that school appreciation of their 
contribution in implementation of school projects was 
motivating and encouraging. Such made them continue 
supporting school in projects aimed at improving 
performance. While 73 (10.67%) respondents and 70 
(10.23%) respondents strongly disagreed and disagreed 
respectively that school appreciation determines their 
participation in the implementation of school projects. This 
was confirmed by focus group discussion and key informant. 
Of the 684 (100%) respondents, 285 (41.67%) respondents 
and 115 (16.81%) respondents strongly agreed and agreed 
respectively that school invitation in decision making made 
them participate actively in school projects. While 209 
(30.56%) respondents and 65 (9.50%) respondents strongly 
disagreed and disagreed that school invitation to major 
decision making in the school did not make them participate 
in school projects. This was consistent with focus group 
discussion results with the PTA and teachers alike. In terms 
of school governance, of 684 (100%) respondents who 
participated, 480 (70.18%) felt that school governance was 
determining parental participation in projects while 190 
(27.78%) disagreed that school governance was not 
determining their participation in school projects.  
 

 

 

5.0 Summary, Conclusions and 
Recommendation 
Study made the following conclusion and recommendations 
as were the study objectives. It was revealed that family 
background comprising of family size (56.9%), educational 
aspirations (55.55%), and discussions of academic issues 
(55.55%), influence parental participation in the 
implementation of school projects. The findings noted that 
parental evaluation education through funding of children 
education (77.02%), and monitoring of children‟s activities 
(60%) could not be ignored as a determinant. The findings 
concluded that the source of background of the parent 
through value placed on education at (83.77%), educational 
level (76.02%) job type at (70.76%), and income (50.47%) 
was very significant in determining participation in school 
projects. In terms of students characteristics the study 
concludes that student attitude (90.61%), performance of the 
student (76.02%) behaviour of the student (69.93%) were 
core determinants of parental participation in implementation 
of school projects. Similarly school perception on parent 
through appreciation (62.86%), parental participation in 
decision making (57.48%), and involvement the parents in 
governance determined parental participation in school 
projects. In order of priority the study scaled down 
determinants as follows 
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Table.5.1 Distribution of respondents 
 

Determinants Ranking (%) 

Attitude of the student 90.61 
Value placed on education by parent 83.77 
Funding of children‟s education by parent 77.02 
Educational level of parent 76.02 
Job type of the parent 70.76 
Behaviour of the student 69.93 
Appreciation of parent‟s contribution by school 62.86 
Monitoring educational activities of the child by 
parent 

60 

Decision making by parent in school 57.48 
Family size of the parent 56.9 
Educational respiration of the parent 55.55 
Income of the parent 50.47 

 

5.2 Conclusion 
The study herein makes the following conclusions. Parental 
participation is paramount for excellent child performance as 
this encourages both the teacher and student in their long 
journey to excellent performance. It is important to note that 
the school as a centre of learning has a role to play in 
bringing parents and students together especially where 
economic background of parents is a case of concern in the 
education welfare of the child and to enhance participation of 
parents through communication cum invitation in 
developmental projects. Edu cation institutions need to build 
and support students character formation since this is 
essential in future behaviour. There is need to involve the 
government at a given stage since government presence has 
impact on parents role and students ethical standards for 
development of the country. 
 

5.3 Recommendations 
The study recommends that the schools being centre of 
activities should appreciate parent‟s contribution to school 
activities, allow them to participate in decision making and 
governance. Schools should maintain students discipline and 
character formation to enable parents be encouraged to 
participate in school projects. Parents should build their 
educational aspirations early enough to show direction for 
their children to achieve high in education for these will make 
them partner with schools. Finally stakeholder education 
should come together to understand issues leading to low 
participation in implementation of school projects. 
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